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Background

If we are serious about embracing a participatory
approach to evaluation, we should be aware of
some of the newest ways to go about it. This skills
session will exploretghtsix innovative paradigms
and methods in the field and create an opportunity
for you to discuss and reflect on their relevance for

your work.




Experimental

Systemic

Responding to Complex Challenges

' Collaborative

Complex Challenges




AYour name, home and passion.
TRIADS AWhat brought you to this session
today?



Today

Intent: to get a taste of some
Agenda participatory evaluation practices

1. The Foundation

2. Innovative Methods
A Most Significant Change
A Collaborative Outcomes Reporting
A Evaluation Rubrics

3. Innovative Inquiry Frameworks
A GenderBased Analysis
A Indigenous Evaluation
A Equitable Evaluation

4. Discussion




Foundations




What

Participatory evaluation is an
approach that involves the
stakeholders of a program or

policy in the evaluation process.

For ug
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1. Relevance; improves the prospects that the evaluation is
focused on the issues and questions that stakeholders want to
assess.

2.Richness & Rigouy broadens perspectives, experiences and
data used to answer evaluation questions.

3. Ownershipg increases the chances that the results of the
evaluation are used to make decisions.

Why

4. Meaningful Voice & Poweg allows a great range of voices ,
G2 06S KSINR oF {1l Wy20KAy3 I 062 dz

There are multiple reasons to be
participatory. 5. Capacityg expands the number and variety of ways to gather
and analyze data.

6. Other?




Who

Are the stakeholders or users?

1. Primary Users people who make
use evaluation process and/or findings
to make decisions about the
intervention.

2. Secondary Useggpeople who may
Influence the intervention with
evaluation process and findings.

3. Tertiaryc may use evaluation 5
LINP OSaa I YRK2ZNJ TAYR
Influence intervention or evaluation.



Stakeholder Map: Who Needs What?

KEEP MANAGE
COMPLETELY MOST
INFORMED THOROUGHLY

Who

Are the stakeholders or users?

REGULAR ANTICIPATE
MINIMAL AND
CONTACT MEET NEEDS

INTEREST of STAKEHOLDER —> =+

INFLUENCE of STAKEHOLDER ————— 4




When

There are multiple reasons to be
participatory.

Developmental

Formative

Summative

Monitoring

Accountability

Knowledge
Building

Description

To help develop and/or
continually adapt an
intervention.

To improve an intervention so
that its more effective.

To judge the merit or worth of an
intervention to help decide is
future.

To track the routine operations o
an intervention to ensure things
are on track and/or surface issue
that warrant further
investigation.

To assess whether funds are
managed well, program is
following key standards and
guidelines, and plans are being
implemented as promised.

To gather and make sense of
evaluative data to generate
lessons and principles to inform
future efforts.

A network of funders and grantees
begin experimenting with a new

A coalition of agencies addressing
homelessness explore how well the
follow their guiding principles and
how they might improve.

A group of agencies, a capacity

building organization and design firt
assess the results of a pilot project
determine if it should be expanded.

Tracking Monarch Butterfly
migration patterns across North
America.

Participants, experts and agency
staff working on mentoring models
complete an audit to see if funds
were used well and program
operating to standards.

The participants, funders and
facilitators of an innovation lab on
racism come together to identify
lessons learned for future labs?



Where

You can employ participatory
approaches in all steps of an
evaluation process.

Establish
Stakeholders

Y
=4

State Findings
and Provide
Recommendations

Explain What the

S i x Ste p s Program is About

of Program ‘
Evaluation © 2,

Generate Conclusions
Based on
Data Analysis

Select the Design
of the Evaluation

Collect Data




How

Its not arecipegc A G Q& |
(emerging) principles that
provide guidance on how to
employ participatory approaches
In diverse contexts.

PRACTICE/RULE

PRINCIPLE




ThreeApproaches

With your ongoing support

1 ke thi i Working together, we will
(Dlﬁer_enl:- Intent & e can ma 2 Sljic%‘éas',” ation make this evaluation a success.
Principles) R avsor )
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Participatory, and J Collaborative Participatory

Empowerment

Evaluation , We'll have help, but the success
AN of the evaluation is in our hands.

€ f) =N

Empowerment freshspectrum.com

Collaborative,

Stakeholder
Involvement
Approaches

David M. Fetterman,

Liliana Rodriguez-Campos,
Ann P. Zukoski, and Contributors




Two Great Resources for Methods

BetterEvaluation

Sharing information to _
improve evaluation

®

Tasks

1.Sample

2.Use measures, indicators
or metrics

3.Collect/retrieve data

4.Manage data

5.Combine qualitative and
quantitative data

6.Analyse data

7.Visualise data

The BetterEvaluation
Rainbow Framework
can be used to plan
an evaluation or to
locate information
about particular
types of options.

Describe

Understand
causes

Synthesise

Report &

support use

About Vision

Publications

. LEARNING ACROSS BOUNDARIES
Options

Options include:
* After action review I
* Deliberative opion polls

* Delphi study

* Interviews

* Logs and diaries

A GUIDETO COLLABORATIVE
INQUIRY AND SOCIAL ENGAGEMENT

* Participant observation

* Photovoice

and many more.. HEVALIER
EL J. BUCKLES



Discussion

What questions emerge

from this quick review of
the foundational ideas of
participatory evaluation?




Innovative Methods




Method #1: Most Significan
Change

The Most Significant Change (MSC)
approach involves generating aadalyzing
personal accounts of change and deciding
which of these accounts is the most
significant¢ and why.

The are three basic steps in using MSC:

A Deciding the types of stories that should
be collected (stories about whafor
example, about practice change or health
outcomes or empowerment)

Collecting the stories and determining
which stories are the most significant

Sharing the stories and discussion of
values with stakeholders and
contributors so that learning happens
about what is valued.



COUNTRY GENDER ASSESSMENT

OF AGRICULTURE AND
THE RURAL SECTOR IN

INDONESIA

~ Calgary Urban Aboriginal Initiative

- W .

My EXxperiences




Getting
Started:

Raise Interest

Define
domains of
change

Data
Collection:

e Collect
significant

change
stories

Key Features

Initial
Analysis:

e Select the
most
significant
of the
stories

Feedback:

¢ Feedback
the results
of the
selection
pProcess

e Verify the
stories

Secondary
Analysis:

e Quantify the
stories

Undertake
secondary
analysis,
meta-
monitoring



Method #2: Collaborative
Outcomes Reporting

Collaborative Outcomes
Reporting (COR) Is a
articipatory approach
0 Impact evaluation
based around a
performance story that
Rresents evidence of

Ow a program has
contributed to
outcomes and impacts,
that is then reviewed by
both technical experts
and program _
stakeholders, which
may include community
members.



https://www.betterevaluation.org/en/plan/approach/cort

Traditional Owner Endorsement

The Kaurareg Council of Flders of Ngusupai (Horm 1s), Waibene (Thursday Is), Kirm
(Hammond 1s) and Musalug {Prince of Wales 1s) represented by the Kaiwalagal
Ahariginal Corporation (Preseribed Body Corporte) endarss this management plan.

ary praotocol gives the fmditional awner

The Council of Elders through Kaurareg o y
authorisation 1 mplement the Troditiomal Management
5 in this Plan.

v the Kaiwalagal rangers
1

mrarmtes aithin see P and Tasile Mansasment drea

Dugong and Marine
Turtle Project Final
Report Executive
Summary 2009

The Australian Government
conducted COR process on a
Dugong and Marine Turtle
roject in Northern
Australia. The longerm
vision of the project was for
healthy andsustainable
populations of dugong and
marine turtles in north
Australian waters that
supported Indigenous
livelinoods.




Key Features

Scope

Discover

Interpret

Recommend

Inception and planning workshop [ Theory of change ]
Data trawling Social inquiry
(= N
Data analysis & integration Results chart
\& Y
(@ )
Outcomes panel Summit workshop “":nb:s':‘:"p:n

A A narrative section explaining the
program context and rationale.

Al WNSB & deurindarizioghé NI Q
achievements of a program against a
program logic model.

A A narrative section describing the
implications of the results e.g. the
achievements (expected and
unexpected), the issues and the
recommendations.

A A section which provides a number of
WOAIYSUuSaQ UKIF U LINE
significant change, usually figperson
narratives.

A An index providing more detail on the
sources of evidence.



A The term "rubric" is often used in
education to refer to aystematic way
of setting out the expectations for
students in terms of what would
constitute poor, good and excellent
performance.

In recent yearsubrics have begun to

be usedexplicitly in evaluationto
address the challenge of systematically
and transparently synthesising diverse
evidence and perspectives into an
overall evaluative judgement.

Sometimes they are called rubrics, and
sometimes Global Assessment Scales,
as they provide an overall rating of
performance, based on detaile
descriptions on a scale.

The main point of a rubric is that it is
designed to support a holistic
judgement about performance. Itis
not a scale that involves awarding
Pomts for this and points for that and
hen adding them up and reading off
the scale.

Method #3: Evaluation Rubric



http://betterevaluation.org/evaluation-options/rubrics

Example:
First Time Principals Induction Programme

This smatjscale evaluation assessed the effectiveness of the-First
time Principals2 Induction Programme, which aims to induct new
principals and strengthen professional leadership in New Zealand
schools. This Programme focused on the importance of pedagogical
leadershipln particular, thisncluded leaders building links with
GKSANI a0K22f Qa O2YYdzyAideéez AyOfoc
communities, to raise student achievement.

BetterEvaluation




Rubric

(3/51 of it)

Rubric for: Participate in professional learning and are recognised as
‘leading learners’ in their school

Evaluative criteria

Excellent Clear example of exemplary performance or best practice in this domain: no weaknesses

* There are always clear and appropriate professional development goals set for first-time principals

*» Good working relationships which provide professional support and advice to first-time principals are always established
between first-time principals and mentors

*» Networks of peer support are always established between first-time principals and peers

» First-time principals always engage in reflective leaming about being leading learners in their schools

* First-time principals always understand the importance of being leaders of learning and have clear strategies to effect this

» First-time principals always report they know how to collect, analyse and act on data to support student learning

* There is always evidence of the first-time principals focus on equity for Maori

* Support for first-time principals is well co-ordinated (especially where there are several support groups working with the first-
time principal).

Very good Very good or excellent performance on virtually all aspects; strong overall but not exemplary; no weaknesses of any real consequence

* There is almost always clear and appropriate professional development goals set for first-time principals

* Good working relationships which provide professional support and advice to first-time principals are almost always established
between first-time principals and mentors

* Networks of peer support are almost always established between first-time principals and peers

» First-time principals almost always engage in reflective learning about being leading learners in their schools

* First-time principals almost always understand the importance of being leaders of learning and almost always have strategies
to effect this

* First-time principals almost always report they know how to collect, analyse and act on data to support student learning

* There is almost always evidence of the first-time principals focus on equity for Maori

* Support for first-time principals is almost always well-co-ordinated (especially where there are several support groups working
with the First-time Principal).

Good Reasonably good performance overall; might have a few slight weaknesses but nothing serious

* There is mostly (with some exceptions) clear and appropriate professional development goals set for first-time principals

*» Good working relationships which provide professional support and advice to first-time principals are mostly (with some
exceptions) established between first-time principals and mentors

* Networks of peer support are mostly (with some exceptions) established between first-time principals and peers

* First-time principals mostly (with some exceptions) engage in reflective learning about being leading learners in their schools

* First-time principals mostly (with some exceptions) understand the importance of being leaders of leaming and mostly have
strategies to effect this

* First-time principals mostly (with some exceptions) report they know how to collect, analyse and act on data to support student leaming

* T here is mostly (with some exceptions evidence of the first-time principals focus on equity for Maori

* Support for is mostly (with some exceptions) well-co-ordinated (especially where there are several support groups working with
the First-time principal).




Table 2: Summary of data collected for FTP review

Stakeholder group No. of interviews Data collection method

Self-completion survey of first- 125 Self-completion postal survey. All 187 participants
time principals attending the in the first-time principals Induction Programme
2008 course of the First-time received the survey, 180 were eligible achieved 125
Principals Induction Programme responses (69% response rate)

Data

Stakeholder group

National trainers 4 Face-to-face meeting with evaluators

E Mentor leader & L&M advisor 1 Face-to-face interview with evaluators

O u rC e S Sector leaders 3 Phone interviews with evaluators

Other stakeholders
Mentor leaders 1 Semi-structured telephone interview
Mentors 3 Semi-structured telephone interviews
School Support Service advisors 2 Semi-structured telephone interviews
Personnel overseeing online 1 Semi-structured telephone interview with key course
component of course personnel
Principals from 2007 cohort 4 As part of the piloting process

Total 19




Results

Principals participate
in professional
learning and are
recognised as ‘leading
learners’ in their
school

Overall rating

There are clear and appropriate professional development |

goals set for FTPs

Good working relationships which provide professional
support and advice to FTPs are established between FTPs
and mentors

Networks of peer support are established between FTPs
and peers

FTPs engage in reflective learning about being leading
learners in their schools

FTPs understand the importance of being leaders of
learning and have clear strategies to effect this

FTPs report they know how to collect, analyse and act on
data to support student learning

There is evidence of the FTPs focus on equity for Maori

Support for FTPs is well co-ordinated (especially where
there are several support groups working with the FTP)



Changes as a result of
the evaluation

While the evaluation identified that the current mix
of support available from the Programme provided
the basic building blocks, it also clearly identified
some opportunities to enhance the first-time
principals learning in line with Government policy.
For example, the evaluation made it clear that
training providers needed to impress on first-time
principals the urgent need to have a much stronger
focus on working with Maori to raise Maori student
achievement, and recommended making those
aspects of the Programme compulsory. The Ministry
communicated to others the need to achieve greater
equity for Maori as follows:

Maori student acnievement, IS NOW COMpuUIsSory 1or
all attendees. Thirdly, all the mentors are required
on an on-going basis to place a particular emphasis
in their work with first-time principals on raising
Maori achievement.

In addition, there was a change to the timing of the
first residential course from April to July, so first-time
principals had a chance to achieve greater mastery of
some of the management aspects of leadership before
they focussed on the pedagogical aspects.

There was also considerably more focus on getting
first-time principals to engage with the IT components
of the course, particularly the online learning. One of
the key aspects of school funding training was taught
online, to ensure principals became familiar and
comfortable with the online medium.

The Project manager also wrote two articles
outlining the changes to the First-time Principals
Induction Programme, for a nation-wide magazine
read by principals.

Conclusion

This small, finely tuned evaluation helped
contribute to change and supported the training
providers” improve their approaches to working with
first-time principals. It was particularly gratifying
that the use of rubrics, and genuinely engaging with
Maori, proved their value in this project. This was
an early evaluation using rubrics and our approach
to them has evolved since.

Notwithstanding, the evaluation provides a practical
example of how rubrics can be used to ensure a
transparent process for articulating the aspects of
performance that are important. Rubrics also help
evaluators to identify the data required to make
judgements about the performance of the
programme so that suitable data can be collected,
and identify early any likely information gaps. The
synthesis process allows for a wide range of
different data sources to build up layers of evidence,
and results in a clear assessment that respects
diverse lines of evidence.

When using rubrics, reporting can be succinct, but with
- B NS -




Example: Dryland Salinity in Australia

The Victorian Department of
Natural Resources and
Environment developed a rubric
(called a Global Assessment Scale)
as part of their evaluation of a
project to reduce dryland salinity.
They developed a rating scale for
the community groups which
were created through the project,
to track their progress and to
focus planning for the next stage
of the project.

(https://www.betterevaluation.org/en/evaluatioroptions/rubrics
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https://www.betterevaluation.org/en/evaluation-options/rubrics
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:

Most members of the community are contributing to the group @aedognisehey play an
integralpart in achieving holistic, long term and agreed community objectives. The group has its , :
own identity and strives for excellence. They are able to identify and implement innovative /0,

5 solutions toproblems with little or no government support. Members are willing to accept RV <
leadershipresponsibilities and different roles. All members are implementingya@und works
andattending regular meetings. The group is exceeding salinity tree and pasture establishment | =
targetsand will be able to halt salinity within 30 years.

4 Etc.
3 Etc.
2 Etc.

The group is totallgependanton government for funding, support and leadership. There is
areluctance of members to assume any leadership roles or responsibilities, and there is
apathytowards attracting new members. Meetings are irregular with few core members present,
or meetings are nofexistent. There are no agreed goals, and members may not share
commonproblems to bring them closer together. There is little or no evidence afronnd
worksoccurring. The salinity problem will continue growing.



Example: Urban Wellness in Edmonton

AThe City has been working with
residents, businesses, agencies and
government to develop a 'Recover’
approach to improve urban wellness.

AWe use asocial innovation
framework which allows for constant
learning, testing and adapting ideas,
while considering their cumulative
Impact, with the experiences and
voices of neighborhood residents and
those most affected by wellness.



https://www.urbanwellnessedmonton.com/social-innovation-approach

The Rubrics

Exploratory
Research

Impact
Out
Up
Deep
Scree

ldea
Generation

Scaling
Initiatives

A Line of Sight

A  Embedded in researc

A
A
A
A
A
A

A Stakeholder Support DISCOVERY Infrastructure
PHASE
: Adopted
Rapid Prototypes Initiatives
PERFORMANCE
Field Prototypes Pilot Projects PHASE
A Adoption
\ A Impact

A Impact
A Feasibility \
A Viability EXPERIMENTAL PHASE
A Stakeholder

Support



Journal of MultiDisciplinary Evaluation
Volume 9, Issue 21, 2013

Evaluative Rubrics: a Method for
Surfacing Values and Improving JM DE

Y e —

the Credlblllty of Evaluation 1SSN 1556-8180

http://www.jmde.com
Julian King
Kinnect Group, Aotearoa New Zealand

Kate McKegg
Kinnect Group, Aotearoa New Zealand

Judy Oakden
Kinnect Group, Aotearoa New Zealand

Nan Wehipeihana
Kinnect Group, Aotearoa New Zealand

Preparation Use
Surfacing values Articulating Determine data Analysis Sense making Clea:r O\ferall
shared needs New data we f:va uative
understanding judgement
New data we collect
collect (
- Iy

+ : '.. - Rubrics
I ? . 8 Rubrics A * Interviews i
: . What does it Report

- Interviews
*  Focus groups gﬁfsé’ygmu':’s mean overall?
Policy Wl:at would : ::I’xrl\cl-::onc - Milestone reports : excellentj? o
Strategy . . “::“""::" ) + Programme data Programme data ) Venldsoo ! —
ry go R . etc etc good: .
: + “good” e + adequate? famnect
Evidence + “adequate” * inadequate?
Expectations x :inadequate" © poor?
* “poor” Where are the
look like? ‘E y——————N\ opportunities to
v : ' improve?

Existing data

Existing data



Small Group Chatter

AWhat are your experiences
with Most-Significant
Change? Collaborative
Outcome Reporting?

AWhich resonates with you

Scope Inception and planning workshop

Discover Data trawling Social inquiry

Interpret Data analysis & integration

———— Recommend  Outcomes panel Summit workshop mOSt? Why?
Collaborative Outcomes AWhat new questions emerQE?
Rubrics \\5,&;% " Reporting AWhere might you employ it
[z appropriately and
NE //\ . g .
=m Most Significant 2
Sl Change productively”

LGS T acr\ilf‘;’f'?%\”?‘ =
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Critical Inquiry Frameworks




Delving below the surface of events helps us see
a bigger picture of how a system actually works.
With this understanding we can makes choices
about how best to intervene to effect change
such as modifying our mental models,

EVENTS
REACT Observable
behaviours;
what has happened

PATTERS OF BEHAVIOUR
ANTICIPATE The trends, or what has
y been happening over time

UNDERLYING SYSTEMATIC STRUCTURE
DESlGN What are the structural forces at

play contributing to these patterns?

MENTAL MODEL
TRANSFORM / What is it about our thinking that creates

the systems and supports them persisting?

Critical Inquiry Approache

A Critical (theory) approaches
explore the deeper systems
and beliefs that create,
sustain and reproduce
stubborn problems in place

A Critical inquiry approaches
evaluation can help to reveal
and learning about these
systems and enable people
to take actionon them.

A Most approaches begin with
an inquiry frameworlc a set
of key questiong, often with
preferred methods.




Evaluation
Underpinnings

Based on Mertens (2011)

({4 eel EQUITABLE
| i EVALUATION
;Y INITIATIVE

Axiology (Value)
How do we decide what is good
and what is right?

13

Ontology (Being/Reality)
How do we decide what is real?

Epistemology (Knowledge)
What information do we regard
as fact versus opinion?

Methodology (Systems/Rules)
What information

systems/sources do we trust?



Some Different Types

Critical System Feminist GenderBased Indigenous
Heuristics Evaluation Analysis Evaluation

Political
LGBTQ Evaluatio@ Economy/Marxist
Analysis

Equitable
Evaluation

Intersectionality

Analysis




#1 GendeBased
Analysis

A Analysing the gendered aspect of an
intervention would involve focusing on the DA GED) ANA|
differences between men and women
within that intervention. For example, are
there equal numbers of men and women
|nvtolve in the intervention and, if not, why
not.

A Analysing the gendered aspect of an
intervention would involve examining the
{udgemen_ts_, stereotypes and norms related
[0 masculinity and femipinity that occur in  _
ukKS )\yyuSNstyu)\ZVQa o2y
exploring the effect these stereotypes and
norms had on the intended intervention
outcomes.

Gmoau:



What is gender?

WDSYRSNJ NBEFSNA AV KSONRDPSSaz2T 24z
behaviours, activities, and attributes X Nt I 0SSR 02 aus
that a given society at a given time  of what it is to be masculine or
considers agp;.oprlate forwomen @ feminine, relga_r,dless ﬁ?f I%%Jr barn

Z X

N;

Iy R Y X LY YZ2auagR2oQlSwu3 FANR K6 NBS I
are differences and inequalities femininity and masculinity are

between women and menin Iven gréeater value than others
responsibilities assigned, activities with particular forms of dominant
undertaken, access to and control masculinity usually having the

over resources, as well as decision , greatest access 1o power and
YIE1TAY 3 2LILIZ2NUdzy A URISaD@ENIOSa v oQ

A(Fletcher, 2015Addressing Gender

UN Women Gender Equality Glossaryg‘e”ggﬁgltd%\;gbu,?a“o”: What Should



https://trainingcentre.unwomen.org/mod/glossary/view.php?id=36&mode=letter&hook=G&sortkey=&sortorder=
https://www.betterevaluation.org/en/resources/addressing_gender_in_impact_evaluation

Example: Mining Sector

Issue:

A The mining and exploration sector will face a hiring
Eleqw(rjement of up to 60,000 workers in the next
ecade.

GBA+questions:

A What are the current socidemographic
characteristics of the mining and exploration sector
workforce? Are there any segments of the
population that are underepresented (e.qg.
women, Indigenous people, youth)?

A What are the barriers to participation for under
represented groups (e.g. shiftork, remote
location, employer stereotypes)? Can measures be
gevelopgd to address any perceived or identified
arriers”

A In developing your approach to the issue, have you
consulted a wideange of stakeholders, including
under-represented groups?

(Status of Women Canada)



Example: Cyberbullying

Issue:

A Cyberbullying and the neconsensual
distribution of intimate images is a growing
concern in Canada, particularly among youth.

GBA+ questions:

A Are there gender differences in cyberbullying
behaviour and victimization?

A Are there other identity factors that affect.
cyberbullying behaviour and/or victimization
¥ /:' (é.g. geography, soceconomic status)?

- A Are the longterm impacts of cyberbullying
the tshzg)me for boys, girls and ndomnary
youth

Aln consultin_g‘ with youth, have you considered
boys and girls with varied backgrounds?

Effects of Cyberbullying

Depression

Isolation Iliness

'y
[

Humiliation

(Status of Women Canada)



Example: Traumatic Brain Injury

Issue:

A The need to better prevent and respond to Traumatic
Brain Injuries (TBI) has gained increased attention as a
result of recent higkprofile lawsuits by athletes who
have sustained concussions in professional sports.

GBA+ questions:

A Are women experiencing traumatic brain injuries (TBI) at
the same rates as men?

A Are there groups at higher risk of sustaining a TBI, based
on gender expectations (e.g. ritkking behaviour), or
other identity factors?

A Are there sex or gender factors that influence TBI
symptoms and recovery?

A Have you ensured that the research you are consulting
has included the experiences of both women and men?

(Status of Women Canada)



Common Framework

* Fosters critical examination of
gender norms* and dynamics
» Strengthens or creates
Works around systems that support gender

[ GOAL ]

o , Gender
existing gender equality
differences and * Strengthens or creates Equality and
inequalities equitable gender norms and better
dynamics
» Changes inequitable gender develoPment
norms and dynamics outcomes

s -

* Norms encompass attitudes and practices
* A system consists of a set of interacting structures, practices, and relations




Example: HIV Intervention

TESTING IS EASY

¥ 4

2 G

N

PREVENTION WORKS TREATMENT SAVES LIVES

https://www.betterevaluation.org/en/themes/gender analysis

P

Agx WSELX 2A0F0AOSQ AYUSNOSYUGA2Y
udgements around gender a dsexual&y then uses them to,
INRYZ2uS WI2Z2RQ_0SKIJAZ2dzNY u St A
WalLRZATUQ AT UKSée KIS aSE o0ST20
who bave ,sex with men (and who are aften tjudgedAWr[hln, R
azOASueée la Wyz2u NI YSYQu | Nb
risk lies in unprotected anal sex regardless of the sex of the
bodies involved.

Yy W OQ2YY2RIUAYIQ AYUISNBSY A2

u NEBO uKS CQYUQZ 2NJ_,_7&\{2%1/;]I-3/E
Odzt, G dzNF t t & A gl- LILINB LINA L USQ U2 ]
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intervention working with civil society organisations, all those
organisations are run by men (who will no doubt be from th
majority religious and ethnic group in the intervention site).

Q)

' WONI YaTZ2NNIUADBSQ AYUSNIBSYUAZY
gender processes; in other words, one that goes beyond the
men/women categorical approach and that looks at

%udge_m_ents, stereotypes and norms of masculinity and

emlnlnlgl and how they are applied regardless of the sex

assigned to a body at birth.


https://www.betterevaluation.org/en/themes/gender_analysis

Key Features

A Do | believe that the issues | work on are
gender neutral? Or culturally neutral?
Ability neutral? Is this based solely on my
own experience?

IDENTIFY ISSUE

CHALLENGE ASSUMPTIONS

GATHER THE FACTS-
RESEARCH AND CONSULT

A 1s it possible that my assumptions
prevent me from asking questions and
hearing or understanding answers that
are outside my own experience?

COMMUNICATE
INIWN0da

A How might attitudes and normsmy
own, those of my organization, and those
T T of the institutions and society that
FOR DIVERSE CANADIANS surround meg limit the range of policy
options | consider and propose?

MONITOR & EVALUATE

https://cfc-swe.qgc.ca/gbacs/applyappliquezen.html (Status of Women Canada)



https://cfc-swc.gc.ca/gba-acs/apply-appliquez-en.html

Small Group Chatter
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AWhat are your experiences with Geneder
Based Analysis & Evaluation?

AWhat resonates with you the most? Why?

AWhat new questions emerge?
AWhere miglht you employ it appropriately and

productively?




rindigenous Eva
Eramework

lndigcn

Fcoplcs

#2 Indigenous
E_valuat

Evaluation

A The appreciation of different ways of
understanding and knowing the world

A The right of Indigenous Peoples to exercise
ownership over Indigenous Data: i.e. the
creation, collection, access, analysis,
interpretation, management, dissemination
and reuse of Indigenous Data

A The use of Indigenous methods.g. story

telling, protocol, sitting circles Dacoloning resenieh

and the power of
storytelling




INndigenous 2 KSNB 0KA y

Research
I\/Iethcdologles SPIfdzk GAYI FYR YIF 1Ay
world is well established, its ideas and

Bagele Chilisa g practices are in the earlyyet fast
| s i movingc phases of development in the

traditional evaluation field.

A While Indigenous ways of knowing,

B DR L

Decolonizing Methodologies Altis a broad, diverse and eveVO|Ving
S i field anq g_iverextra mome_ntu_rrwith
reconciliation and deolonization
efforts.

e
Workshop 1

Wearing an Indigenous
Evaluation Lens

A1 am not expert; and would attempt to
lead ¢ but feel that everyone should be
come more conversant in its major ideas
and practices and be ready to participate

Workshop 2 In @ meaningful way when the

Tools for Change and Opportunities arise.

Indigenous-led Measurement



Stories
EthnographicResearch
Sense Making
System Mapping

Making sense of
needs and insights

v from stories

“How Might We"
‘ HUMAN ¢ Questions
CENTRED
LAB
PROCESS

<

Checking the
prototypes with
community/with
user groups the

prototypes are for

PROTOTYPE

Choosing ideas that
could meet needs
Making prototypes of what
a service, policy innovation
could look like

My Experience: Human Centered Design and Edmonton Shift

Address Racism




